From:

To: Andrea Schollmann; Mere-Heni Simcock-Reweti;_
Subject: TMOA Framework
Date: Friday, 31 October 2025 6:59:00 pm

Attachments: image001.png

Kia ora koutou

I’'ve now worked up a full draft of TMOA Framework that is equivalent to NZC, while
still recognising that TMoA supports revitalisation of te reo Maori and keeping
respective roles of Maori and Crown in relation to matauranga Maori clear (well | have
attempted this anyway!).

Andrea & Mere-Heéni, your review would be appreciated at this point. Particularly in
relation to whether | have managed to align with the paper you are drafting Andrea,
but any improvements / corrections appreciated.

_. But | figured it was worth having a think about.

- Pauline said she didn’t want this one over the weekend because she already
had a stack of reading. I’m not sure when you want to bring KJ and/or Lauren back
into this part of it — before it goes to P or at the same time.

DTMQA (FCPS-Framework) - wgrking document integrating and organising all raw
material.docx

Sorry for the rainbow colours. Blue is NZC equivalent content, Green is TMoA specific
from a prior draft of the FCPS and grey is some existing FCPS that aren’t really being

touched through this process. S@IONSIRHR) T

For comparison, original draft for TMoA is here: Tuhinga-hukihuki-Tauaki-Herenga-

And NZC out for consultation is here: The New Zealand Curriculum | Te Mataiaho

Nga mihi



TP-Te Poutaha (Curriculum Centre)




Nga mihi




[IN-CONFIDENCE - RELEASE EXTERNAL]

Sunday, 26 Qctober 2025
26/10/2025 7:52 am

| am going through 'front half' of draft TMoA. While it has most of the content that serves equivalent

function to the content far the NZC

ust thought I'd pop it here for you to muse on (if you haven't been already) and we
can chat about it on Tuesday.

Tuesday, 28 October 2025

Mere-Héni Simcock-Reweti 28/10/2025 10:31 am

[IN-CONFIDENCE - RELEASE EXTERNAL]
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| think P was referring to this doc that KJ and | did but not sure
. TMOA-NZC similariti nd differences.pptx

From: S@EII

Sent: Thursday, 9 October 2025 7:16 am

To: Lauren Foley <Lauren.Foley@education.govt.nz>; Pauline Cleaver
<Pauline.Cleaver@education.govt.nz>; Andy Jackson <Andy.Jackson@education.govt.nz>
Cc: Kiritina Johnstone <Kiritina.Johnstone@education.govt.nz>

Subject: NZC & TMoA

I remembered this doc that Kiritina and | did in early 2024 to explain the similarities
and differences between NZC & TMoA. See slide 2 and 3 in particular.

May be helpful? And may need some more nuance in it.

Nga mihi

He mea tarai e matou te matauranga kia rangatira ai, kia mana taurite ai 6na huanga
We shape an education system that delivers equitable and excellent outcomes
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sherent and consistent approach to lifting progress and achievement and better meeting the needs of those currently underserved +, &7,

i i . e framework below provides a visual of the of the i ystem that need to be in and i im an aligned
This pack is in three parts: I&PZL‘ P gn:
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Zealand
e P time at school
for relative investment levels (pages 2 to 4) Support for Students What progress is expected
3. A progress update on the work ) ) Resources and tools
iing the teaching and leaming System responze to students not Teaching practices Resources for teachers, including
of literacy, maths, te reo matatini and making progress How to teach online hub
. - the & ride Common assessment tools, including
existing strategies with your priorities '""“":::c:;:'sz::"*"c e tandardized azmezzments
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Access to experiences beyond the  Y———— g d i
normal classroom programmes szoeaslElt a8 Professional leaming and
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Effective change and i i T e pe ederstonding wach Initiai Teacher Education
Ay e b = student’s progress against the e N wwpontion
consistency and which enable responsive Advice for parents and carers Prog & Curricululeadership
practice while maintaining fidelity with national curriculum Specialist workforce
expectations. (including credentialing
Supports need to be designed to meet the learning through national
range of needs that exist amongst the qualifications)
principals to those who are more experienced
This is achieved through:
= using the evidence base on effective
= working in partnership with the education Fwa!ymdw ea’lo“heseeulmneedsbbe x and to impact on curmi prm' and leamer outcomes. The practical Maﬂ
community at all stages of design and these may differ across the different pathways, aspects of learning, or in the current
delivery, paying attention to the diversity of state, contexts and priorities. Investment levels will also vary. wmmmmMnmms:mm-wmmnm
teacher, leader and school contexts. curriculum areas due to the impact the have on lifelong wellbeing and student success across the curriculum.
: Maw:ldr’::pasehlei:dhu:! Auussmeuhde deswldsnmedsmlphddTeTmothvlmeayome a range of international obligations, and reflect and deliver on a range of education
sl Sl “m" & 2 gk By i direction and supports, it provides one source of direction for teaching and leaming that reduces workload
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larities and differences between Te Ma nga o Aotearoa and urriculum
A natiy i for two i
The Crown has obligati to i education for all New M3ori. These 5 O are more positive for Maori leamers in kaupapa Maori and Maori
igations to support a high-quality educat system for al ori. = =

reflect the established status of te reo Maori and matauranga Maori as taonga.
= In schooling, the proportion of MSori Jeamers in kaupapa MSon and MSon

New Zealand has two national curriculum documents that schools can choose between: medium education has grown from 9.6% in 2013 to 12% in 2023
e Te ° (TMoA): desi for use in te reo Maori language kura and immersion settings, is our «  Oufcomes for MSori leamers in kaupapa MSori and MSori medium educafion
framework for growing high achieving Maori citizens with the necessary skills to participate in Te Ao Maori and New Zealand's are more positive in relation fo NCEA Levels 2, 3 and UE. MSori in these
future economy and society. mn&olﬂybsbynsdndbwlwu)mlhmnm
* The New (= (NZC): for use in English language schools and also used in Pacific language R ) i . . ;
immersion settings, is our framework for growing high achieving citizens with the necessary skills to participate in New = Ahigher proporfion of Mson school leavers in kaupapa MSoni and Msori
Zealand's and society. medium (88.3%) met the NCEA literacy and numeracy requirements compared
e with MSori in English medium (76.6%). |
There are si ities and the two curri :Ap1
There is much about teaching and leaming in the two cumiculum documents that is the same. But TMoA must be ive to in schools and i ion settings with a designated character based

on te reo Maori and te ao Maeri, contributing fo revitalising te reo Maori and te a0 Maori concepts and has a particular focus on te ao Maori as its cultural context. NZC has to be responsive to the full cultural
diversity of New Zealanders.

Alunwlnplayamiemvmlhgandmmelmmlkmbwebnseammnwwlswmlubmm TMoA plays a unique role internationally as it is the only national curriculum that

Maori ige through an i ive Maori cultural context to the next generation, growing citizens of te ao Maori that will continue to grow Maori knowledge.
Worlusmeuwmhmmmwndevdmmwcemmmmdedbrhreomatahnandpanparmmmmllbeeanepmdsdwdremlremems For the NZC this is the
Common Practice Model, for TMoA this is the Ako F These will i supports, i and i tools, learning and curriculum resources.
Alarge ion of what ins the two i is the same, but there are differences

The New Zealand Curriculum and Common Practice Model I Te o and the Ako F
Science of leaming
mmammmammwnam&mm
(inchuding for students leaming the lion and those with disabilities)
Evidence base on effective teaching for English language leamers New Zealand) evid base of effective second language acquisition pedagogy and
anhmmdammmmnﬁm
Insights from the evidence base for TMoA relevant for 3konga M3ori leaming through the NZC Matauranga M3ori on effective teaching in the context of te ao Maori, including for disabled 3konga Maon
Evidence base of what needs to be leamt, and when, by all students, particularly in refation to
the i skills of reading, writing and maths (and panui. tuhituhi and pa iuaMEu'iudllﬂwlmt]
anformed decisions on the shills, and ies all st d conkribute in the world,
Mﬂmﬂnsehataepaﬁukhﬂeﬂenzmdemheﬂ
M3ori informed decisions on what all students need to understand about and from te ao Maori 3 M&ori informed decisi the adiditional skills, dl i ok need to
participate in and contribute to te a0 M3ori
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Similarities and differences between Te Marautanga o A

aroa and the New Zealand Curriculum cont.
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Similar shifts for both pathways are being sought through the curriculum work programme, but historic patterns of support and i

hawe not provided for equivalent support and quality

From...

To...

A lack of clarity about what needs to be taught and when, and
how E & TMOA

A better balance between local flexibility and naional
consistency, so that no students miss out on the leamning and
quality practices they need to progress and achieve, and
teachers can confidently deliver effective teaching and leaming
programmes

A lack of clarity about how best to integrate matauranga Maori
and contexts for leaming that come from and are valued by te ao
Maori (je the additonal skills, knowledge and capabilites

&mmﬂmmnmmmmnm

billiterate and stand strong in te ao M3ori as well as New Zealand
and the world

are designed to recognise the unique mana of
TMOA, and the NZC. whil ing with nafional ciations for
2 and achi

mmmmwhmnmmnwhmm
lhm:!h!isbusmdmn,._s

and alignment between e
mwmmm pmmnﬂsruiubmb
Msori 3konga, which means that the NZC and CPM development processes

also informed by experts with expertise in te 30 M3ori and M3ori education,
alongside other educational and cultural expestise (including disability).

Leaders and teachers carmmying the workload of making sense of
the evidence base, finding resources (which may or may not
reflect current evidence andlor the curriculum) and designing
their programmes

Lezdcsh\emmbbe\smlndmleanmm
the design of engaging, rich and progress
focussed school curriculum (marau 3-kura) and teachers are

s N
z'dh need i although there are opportunities
The costs of 3 is, and professional leaming are

not substantively driven b;mmﬁ:m/wmm are elements that
mheﬂn::zmumumﬁn and there are elements that need to be
To take

better able to focus on the art of teaching and to their
students’ needs

and kaiaki

Tumuaki

Tumuaki able to focus on integration of the contexts and

MMMWMMMUMMM

hldasasl:geprtsdmmw:eﬁ&m&ma b matauranga that reflect their place, whanau and 3konga when
transiation of the NZC with no thought given to what needs to be | —— | designing marau 3-kura
different to reflect matauranga M3ori and te ao M3or
Mnmmdmmm — Teachers and leaders have access fo an up-to-date, high
professional and other supports (including for qualny mmwmdmmm:
assessment and aromatawai) and how well they reflect the to defiver effective teaching and leaming programmes
current evidence base (including for disabled leamers) and align | —— Mnmsnemsmdsnsneeds including students with
1o the national curriculum iti
Fewer tools, leaming and noA Equivalent quality and level of cumiculum resources, tools,
oﬁefs:ppa!s(ndu&ngh:mmm aligned to Te professional and other supports (i for
Marautanga o Aotearoa so tumuaki and leaders create their own aromatawai) aligned to Te Marautanga o Aotearoa so that
or use supports designed for the NZC (as is or self-adapted). > tumuaki and kaiako carry less burden and 3konga leaming
detracting from 3konga getting the full benefit that they and their through Te Marautanga o Aotearoa can access the full
whanau are seeking when choosing a te ao M3on based curriculum through te reo M3ori and in te 3o M3ori contexts
education pathway and/or restrict access to parts of the
curriculum
Variabiity in how well i — Curriculum resources, tools and other supports make it easy for
mmww(mmumw teachers to respond to the cultural and linguistic diversity of their
ndusvemllnnihewdaumw students when they design their teaching and leaming

so leaders and teachers | ™ | programmes

i tool (e.g. of e-asTTle) as an example:
Technical Infrastructure Common
Common
I functionaity N/
'NZC progression TMOA Tirewa AkD ‘Separate and similar cost
(progression)
NZC assessment lems | TMoA Separate cost
per fem"
/Analysis and reporting functionality Common
NZC specific analytical | TMoA specific analytcal | Separate and similar cost
and and
Interface o Intestace o | Separate cost
NZC TMoA
User access charges Common, but lower cost for
(If relevant to tool chosen) TMoA due to volume

* A history of under-nvesament in TMoA means hat here is less pre-ex'stng material
ty developed (which Is higher cost

per item).
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